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CROSS-AGE TUTORING PROGRAM 
- A - 

Goals and Expectations .. 



'improved achievement - both academic and social - of participating -students 
Improved attending behavior of both tutors and youngers , ^ 
Increase in completed assignments of tutors and youngers 

Improved cooperation and interaction of tutors, with each other ^ 

'A if • 



Improved self-iinage of ¥oth tutws and youngers 
Increased leadership abiiities of tutors 

Positive gains in self -discipline will be made* by tutors and youngers 
Increased attendance by youngerfe 
IndividuaJLized instruction wiUl be increased 



i 
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Two Models for Cross>age Tutoring . ■ / \ 

Selected group - A group of approximately ten students from the fifth or 
sixth grad.es may be selected due to various identified, problcins and -strengths 
and trained to be student tutors. (The number qf student tutors may increase 
after the initial program hats started,) After the tutors have attended the 
training sessions for two weeks, they will be assigned to- a specific child in 
firsts second, or third. grade. The tutor will go to the classroOTi of his 
assigned student Monday thr^^ugh Thursday for approximately twenty minutes. 
The time set for the. tutoring session should be agreeable to both teachers , 

involved. ' * 

or 

Classroom group • An intermediate grade teacher may train his entice class 
to be cross-age teachers. In this model, all tutors work with youngers at 
.the same time on Tuesday, Wednesday, and Thursday after training. «rite - 
les>ort plans on Monday ani have a feedback session on Friday. 

Research data: "A Cross-Age Teaching Resource Manual*' 

: " X 



Models for Cross-age tutc^^ing (cont ) 



3./' Sunmary of differences - 
Activity 

• ^ r - 

^ Training 

Trainer * / * ^ 
Time of d$y - tutoring 

Number of days ^ tutoring 
Adtivities- 

Where to work 



' Teaching 
Savae % 
^ Teacher? 

one block 

-^of time 

*" * ♦ 

3 days 

Teaching or 
tutor itig 

* Anywhere 



Tutoring 

Anyone^, 
Anytime ^ 

^ or. 5 days- 
Tutoring 

Ii> the room 



/ - ^ \ 

Process of Implementing the Cross-age Tutoring Program in a^ Schc5ol 

Discuss the pr(^gram with the -Pri^ncipal and decid^ on possible, 5th and 
6th grade teache?: or other school -locatec} ^person to approach for involvement* 
The best type would be one with good communication and mutual respect between- 
students and teacher, ^ . ' ' 

Discuss project wi^h this teacher and get commitments of involvement. 

Meet with school staf^^ to explain program and possible outcomes. Explain 
how the program can be expanded later if the need arises^. 

Explain) " Teacher Outline of Cross-age Tutoring" to staiff . 



Dissemination - Cross-age Tutoring 
6/1/73 CVUSD - Title VI 



Responsible for Cross*dge Tutoring Program in a scboal. 
Orients faculty to Cros*-age tutoning • 

Locates job stations from primary grade teachers ^ 
Obtains parent permission for the sty^dents who will be tutors 
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Trains tutors 

Assigns tutors to youngers * • * - , ' 

Monitors tutors working, with youngers 

Holdjp regular feedback sessions with tutors p ^ 

Checks with sending agnd receiving teachers on tutor *s progress 
Holds lesson and curriculum planning sessions with iiutors^ 
Provides, time for ir*?king learning, games with tutors. 



Roles of Participants- ^ 
Sending Teacher (tutorr) 

ai Hilling to let theV student come to the tutoi; training session for 
approximately 20wmlnutcG each d^ at a set time f or ■^Jx>ut two weeks. 

b. Agree to pertnit the tutor ro leave his regul^r^ class at the time 
arranged for his tutoring session at the elementary school. 

Things^ to be considered vher selecting a time: 

1) > Find a.tl'^e th^i^t -Aculd not be inconvenient to either child) such 

as interfering vLih hi-i favorite classt^oora experience or recess. 

2) The tutor s»>oald be able to be. responsible for the time set for 
tutoring sinc^ it w^ll be the same Monday^ through Thursday, 

3) ^ '^B^rth teachers shoul?! be av^are-of the time the tutor should report 
• for duty. 

e ' . 

c. Allow tl)e tutor to m^et with the Trainer in a grot|p on- Friday at a 
set time in ord^ that he can be reinforced for his efforts or discuss 
problems regarding his tutoring. 

dM 'Communicate with the Trainer on the tutor's progress or problems within 
his own classroom or playground. ' * 



Sending teacher (cont'd,) ' . 

4 If the tutor has consistent proble-.s* in the class or playground, the - 
trainer should b- aware of the.:,. Hovcver, i.t is hoped that consequences 
from the imir.edidte act 'would rc,«?ult and rm a t hreat toward losing the 

,. . V- ' • _ J.' ^ ^,?*v. 



direct connection jwith 
,d be notified. 



priviledge or tutorlnf, .' If a prob^*;!;! arises in 
*his responsTbilTt7'#i8 a 'tutor , the Trainer ,shoul 

*f. Refer studer.t to the Trainer. Vat vou f-.el could benefit from the 
tutorial program. " . ^ 

^ g. After the students kre selected, iYr. teaclTTrs will need to nieet briefly 
with the Trainer to df-scribe tin.- *utor. This is necessary in order to 
match the tutor- jnd yoanr.er with simiUr behavior patterns. 



• r 
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Receiving Teacher fyoungers) 

a. Meet with the Trainer regarding the child that in.to^be tutored, 
•Things to be considered: 

1) Discuss the various problems- that 'the .child is presently having. 
List specific are^ of J-earnin? or* ways that t^e tutor might help 
the child in the classroorr, ■ .. " •■ 

2) Discuss wayr. in which the tutor could reinforce the. child to be 
■ ^tutored and.>.ow the tutor migr>t best ^e^rite to the child. 

3) Discuss possible fjroblems 'that one might antiqjipate by, having the 
tutor *ork in her classroom or ou^ of the-- classropm each day at_a 
specific time, and try 'to workout a realistic?, ^proach to eliminate 
the pro: lem j . 

f ' * • ' » ' . 

bv Willing to Ift a ^ator ccme to her clas:, ^^-a specific tine each day for " 
^^approximately ?C :,'.inutes to work individuctlly w'ith an assigned ^tudent. 

•c. /ba Drepared to h.rve sopetbJnR .^v^iAa.Ufin whicti;tJie tuT<»r can use to ]ielp 
/ his" stu'^en^: ry^s will nnot ■iL cei.y l^e i'i-;Id«d when Vou meet the Tr*iner 
However, when tlo rjzovs'er.i^- c;.. -.i oct. J > mip.ht he necessary for 
the'teacher to trieflv cnw -i.,^ tutor -.^.-.l he ^Jght do that day. 

■ exanpie, ifi^ hare ; -^en ^iocicf^ tlo'.t 'J/- ttiU.r/will hel/'his student with 
readin.:, -.o ■-.mc;,..! • n,-/ w: .;-. .'^Vcw v.,- t iter >1;be voq^ulary words or 



readir.j', n-^-f". 

Rep<^rt to Ih'^ Tiairir- ,nV ;;,roM , r t ^.i': vo<,. iiri r»^.j.ltinp. from the 

pifpgram. j .. • , V 

Fill out '-X-L-tiorni-Tfr ic^ 'i.udenf;' ^^.o^.•i U 'Foceivo Tvitorinp/' form. 




Student Tutors - 



a/ 1\'t;tend training sessions 

b. Responsible for 'his specific student, time to report for hi^ tutoring 
job, and his behavior during the tutoring session. 

c. Meet with the Trainer on Friday or Teacher on Monday and Friday tq 
receive additional training, discuss problems and receive positive 

-reinforcement for their efforts* . * 

Report to the Trainer or Teacher if' he is not able to a tutor on a 
cei^tain day. If -the tutor is absent, iue to illijess, he should call 
the Trainer. Hopefully., this will make the tutor accept responsih^ility , 
plus feel important as he wiAl be treated as a student teacher. 



d; 
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Selection and Matching TVitors With Youngers 



1.'* Selection of Tutors and Youngers - - , 

In order that the selecteS-'tutoring groups will not be identified as*the 

"duiaroies" or Vtrouble makers*', etc*, the final selection will^be an attempt* 

to jch6ose students with identified concerns and strengths. 

Types of students to consider for the program j- - 

a. 'k^'bvi^X student that is not achieving up to ability 
' b. , Students that are absent frequently ^unexcusev> , * 
c. Students with low ability but couid help small children 
• Q. ihe a^essive, hyperactive, disruptive, bellgerent student that seldom 
performs in a manner that deserves a positive comment 

e. The shy*, withdrawn student 

f . Any student that has a poor self -concept 

./♦I*m dumb*', * ''I can^t do anything*, "I always get into trouble." 

g. Students that seem immature or lack responsibility 

h. Students with peer problems 
• !• Model students 

j. 'Students who volunteer to be tutors • 



2 . Matching Procedures - ^ * ^ 

Considerations for matching tutors with youngers: 

a. Similar^ personality and interests of tutors and youngers 

b. Two years or more achievement spread 

c. /Receiving teacher's opinion of «best type of tutor 

d. (A strong, stabXe, self-assured tutor with a. younger who is a discipline 
probl^ • ^ 

e. • A warm, understanding tutor with a shy, reticent younger 

f. A tutor' with difficulties in math natchfed with a younger needing help in 
math 

g. A bright tutor with a younger who needs enrichnient activities. 
Matching" is done with the need? of both tutors and youngers in mind. 
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^* ^^^^ Explanation of training Sessions . 

♦ General Aim ; Tutors will be trained to look for desirable >behavior or 
learning resjjonses and to give immediate reward. Through role play practice 
the tutor shoul4^ learn to ignore undesirable behavior an3 responses and 
reinforce the specific bel^vior chosen for them to reinforce when working 
with their student . 
Example: 

1, Tutor is to teach his student a list of vocabulary words. 

Described Behavior - - Student dislikes learning vocabulary words'. ' 
* During this time he actSs^ silly, does not listen. Reinforcanent at 
present may Ibe that the teacher t^lls him to pay attention and the 
reat 9f the class look at him. ' * 

Desired Behavior - - Have student listen and say vocabulary words. 
The tutor presents the 'Vocabulary words. When the student responds 
correctiy he i& ijfiinediately reinforced with a verbal praise* When 
the student acts silly or does not listen the tutor ignores him. 
When the student doe? not know the word the tutor tells him the answer 
and continues immediately. Wh^n the tutor presents the unknown word 
again and the student responds correctly, he receives a verbal praise 
anc^ a "cwicrete reward. • * ^ a. 

Explanation r • By responding appropriately anfi saying the vocabulary 
words » the student is now reinforced favorably. , It is hoped that ^ 
eventually the adverse behavior will become extinguished and the 
desired behavior of learning vocabulary words will become pleasurable. 
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2* , tutor Traihing Outline . 



1st 3a 



ay 



Who i am and who" are you? Why are you here? 

Vftiat is Cross-age tutoring? 

Who are the students you will be working with? 

(Show overlays of problem situations) 
^Have tutors st^t S positive behavior project on themselves* 



2nd day. 



Finish overlays 

Chart data on iehavior project 
Fill out Self -Rating form 



3rd day 



0 



Role play tutoring (Tape record) 
Chart behavior Discus?^' effects 



Hth day 



What is reinforcement? (Show overlays) 

What are your reinforcers? 

How do you use positive reinfprcOTent? 



5th day 
$ 

6th day 



I'~Practice use of positive reinforcement with role playing on chalkboard. 
Review reinforcers 
j^Interview with tutor's parents^' Ideas on >i(snework, ,school', other help.) 

pFill out Cross-age Tutoring Information Sheet 

jJDisc^Ss parent interview » * 



7th day 



*8th day 



Play^'reinforcement game - • ' 

Review reinforcement - Tutor goes outside and others pipe a behavior 
.to repeat and tutor is to guess th^ behavior. First time, the clues 
will be shaking of head if far 'away. .Second time, the clues will be 
the nodding of* head, if closer. 



Rale play - have the youngfer be negative 

What to do with negative behavior; (Show overlays)* 
Ignore - Catch younger being good - Reinforce past success 
Use contitigency management - "If* you get 3 mc^e done, we play a game*" 



9th day 



10th day 



11th day 



12th 



13th 



day 
day 
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Set the Dood - (Pass out "Ay Successful Tutor'*) 

Xnterview a younger student (1st, 2nd, or 3rd grader) Find out what he 
likes (homework) 

JThree avenues of learning: sight, hearing, and touch. - Discuss how we learn* 

4 ' 

Role play tutor situations (Math) . ^ ' ' 

How to ^ keep track of hew mach learning is going on - ^ . 

- Charts: Reading timing, -math timing, behavior projects - opractice 
readii^g timing. • . 

[Startp-feChavior project on s^lf or another person (Show chart .overlay) 4 
Pass out and discuss "Tutor Information Sheet"* 

FRole play tutoring math or reading at seats 
Lponstruction of learning games - show some ^ 

• *# ' " 

C Lesson plans • how to make plans for a. week 
Assign tutors to youngers 



/ 



Adapt the traininr to your stvle .of teachin<?, to include affective and 
communication skills which you Jtnow about these sltu^^tions and wher« the 
trainees are more aware of thOTsclves and others' feelings. . 



Expalnded Outline 

1s t day - The overlays shown the 1st and 2nd days relate to upset feelinrrs. 

Have the st6d^nts .own the|r feelii^s abott' these situations and 
relate these situati'^ns to a younj^er ^child they mitrht tutor. 

« 

> * ' I' 

The'positiye proiect refers tc havinc* each tutor count tho f»ood 

things he says or does ^ to anyone. Examples will need to be given 

such as, **What can you say, when your friend rets a home run?" oi 

'*How do you conoliment your mother on a good dinner?" 

* 8nd day - Chart this, data daily. The self -rat inc! form is us^d as* a pre ^nd 
post measure of self -est e^^m, * ' • ^ ' < 

3 rd day .- Write an addil?ion problem on .the board and isk for volurtteers to 
^' be .^tto tutor and the younger. Let different nairs practice. 

Teacher can take a tutor part to model reinforcing behavior. 

, Uth day - Put problem on the boa.rd and discuss how many positives could ,be 
said in working the problem. .Have a pair .work at tho board and 
class counts, the oositives- As^what are the tutor's rewards. 
Then show overlays on RodTiforcemen t . Discuss how reinforcement 
can be used in tut or m*^. . . . 

5th day - fiave tutors talk to l>hoir parents about. school-related topics to' 
report back on the 'Cth dny. " • . ' 

'6th day - The infcrmavion r.he(?t :ri?».v help in nv3tchinf». 

7th day - This '^,afto^ is liVc tho Col'1 - Warm - Hot' earro. 

10th day - Teach how tc r^ivc ] -ninuto tinin^^s .^.nd chart. — 

11th day - Havo tutors keep track vf some behavior thoy don't like that 



someonn elso is doin"^, r^uch as - 

th'o numbo.'^ of tines i dav a brother or ciScer makes fun of 
the tutoj? -or- * * * 

... the number of tines ^ oar^nt ?,ot3 unset with tutor. 



Krep this data and chart for thro^r davs and then' do some inter- 
• venfion and chart for =\ wec*k. . 



reedback Sessions 



The adult in charge shoulijfffractice reflective listening witftN^he tutors ' 
and encourage the tutors to give* positive ideas to help eaqh other. Accept all 
ideas dur,ing; brainstonning discussions and avoid negative critiqi'sm. i 

^ If th^ Trainer has noticed sbtie difficulties or practices than could be 
improved while he was monitoring tlie tutorts. working^ wi^h their youngers, the gen- 



eral topic could be broyght up f<i?frdiscu?isior rather than criticizing 'the tutor. 

Regular and frequent* feedback sessions are i?nportaa)t during the beginning 
days and weeks of tutoring. Once tutors have -j5econ;e more responsible for themselvefs 
al* teacjiersr, fewer feedback meetings are needed • 



Possib le Activities of a Tutor-Teacher 



Cqntinue exercises suggested by We Speech Therapist when she isn't there 

s 

Do fun things with a^Sntru^ting child % ^ ' ^ 

Work on daily lesson in math or reading ^ 

Help develop motor skills with a child . ' "^^^ 

Develop group social acceptance with a reticert child on the playground 
Drill on math facts 

Listen to a younger read » * 

Read to a^younj^er 

Give timings and chart pxo^ecs in math or peadit^g ' 
Be a teacher aide ir. art activities . ' " 

Play a learning, t?;ame witri ar grouo 
Listen to^'l^t gradei? read a fiistar assignnent 



Work as a Harper Row Reading tutor 



/ 



^Teach/a physical edu/cdtiori game to a primary .class 




Take a younger to Learning Center to explore enriching activities. 



TuTom ^ - - - Ce^:-?atin7 foms --/'v'er. >M-orr t^^d !r'ir..'f ^e?-*,>.^ cwA i^,yxv r-orit-ns 

aft^-r .train *n ■ 

YounperS - - - ^'dy ''e '"fvor ^"''=^1:"-Rci::;- - for-' -'i^-^r^ 

I . 6cich<?r5 ~ - - . edc.'ier .v«^^^ ^" Jrc** - v"*" TutJi/i'.n form four ':on.*"'tS after 

/ 

Parents - - - Cer^d Oa*. '"are..t ':vai u.-tt io- '>css-dc»f Tutcrin? ^orr fcrjr 

^ ncr.t. s J. t-er ::.e : r.ninr >f r^rarinp. 



^. 'J a ^ uu t '* ')n ?. enor t C*^ : d e 1 : n e s 



.".ata to UP cc^irctf^'i on Crci/^-arr ' u^ r^rir/ 



• ot^:. n^:-".: or c: tutors 

i'rt.il r.'iT.. -.r o: ".erjclin-"' i .u e ^o? v .r. • rt^arr.^'^rs 
Total nu~l er rf ; ar t i " : ^-iir i : " .c\r 
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Dissenination • Cross-age Tutoring 
6/1/73 CVUSD - Title VI 



STUDENT • ^ SCHOOL GRADE ROOM ^ 

r ^ AGE , NO. OF -SISTERS NO. OF BROTHERS 



Do you have any special interests or hobbies? If so, what are they? 
What dp you like to do in your spare time (out of scho6X)? . y 



What is your favorite subject in school? ^..^ 

What subject gives you the ;nost troi(bIs? ' . 

Do you },ike to read? Why, or why not? ■ 




When you dQ, read, what kinds, of tftings do you choose (books, magazines, comic books, 

newspapers)? ' " 

When you read books, which type (mystery, western, science fiction, animal, ad^^ture, 
) romance, cartoon, war,. historical)? 



Do you enjoy math? Specifically, what areas of math (addition,* subtraction, 

multiplication, division, fractions, etc.)? ^ ' ^ 

Where do you study at home? i ^ 

What type of job would you like to have when you graduate frow school?. llf you plan to go 
to college, what do. you want to study? 



Who do you admire the most of all the people you Jjnow^Why? 

— — ^ ^r-^— 

We would appreciate an honest answer to the following question: 

Why did you take Cross-Age;, Tutoring and what do you feel you have to offer in thl« class? 

. '. L 



How do you feel Cyoss-Age Tutoring can help you? 



DL - 5/1/73 
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f EACHER OUTLINE OF CROSS-AGE TUTORING 



REQUESTS ; - ' • • ' 

1. ^^Receiving teacher" initiates request on form^ provided, 

2. A ta2?g^t behavior is stipulated (To increase number of words right 
on weekly spelling test; to increase percentage of time spent on 
reading seatwork . ) ' " 

TUTOR RESPONSIBILITIES: ^ - * 

1. To -report on time and leave on time 

2. To attend all training, meetings (usually held on Fridays at 12:30 p.m.) 
'3. To submit a lesson outline to*the Trainer before starting work 

^. To initially meet with the- teacher before or after school to rehearse \ ^ 
the lesson procedure before starting ' 

5. To advise teacher before school if he is not reporting that day 

6. To notify Trainer a day in advance of any drop or request for change of 
assignments^ 

^SENDING TEACHER^S ROLE ; 

1. * 'Willing to let tutor attend weekly training sessions 

(Usually 12:30- - 1:00 on Thursdays) \ 

2. Agrees to release tutors for a.20-minute maximum period dally for tutorial 
purposes at a mutually convenient time. 

3. If tutor is not completing class assigpments^- see Trainer. 

RECEIVIN G TEACHER'S ROLE:^ 

1. Requests tutor on form provided. Specifies target goal in observable, 

*^ measurable terms. j 

t 2. Meets with tutor before or after school as often as necessary in advance 

^ of tutoring to specify what goals and materials are to be considered. 

3. Notifies Trainer when necessary to recommend that student tutor assign- 

^ ment be terminated or chanf^,ed. r » ' ' 
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TUTOR INFORMATION SHEET. 



^Name ) \ . ^ (Room) ' (Teacher) 

A. PROCEDURE . ^ * * • 

1. Meet to explain tutoring pro;jrain . ^ ^ ' 

2. - Tutor training - 15 days 

.3. Conference - tutor/teacher/trainer 

4. Assign to younger ] ' / * 

/ • XStudentT ^ (Time) .(Room) 

5. Observe younger. ' - . 

6. Begin meeting with, younger- 

7. ^ Meet with Trainer eVery (Friday) at 

8. Trainer observe prvDgress.in eiassrc^om " ~' ^ 

9. * Conference - tutor/teacher /trainer (at end of two v/eeks) * - 

B. REINFORCING TECHNIQUES (While observing the student, findNOUt what the >^ 

positive reinforcers are for ^your younger) ^ 

1. Praise student every time he does or says something correct - even writing 

his name ^ * , \ 

2# Pat student on the back for a good job done 
^ 3. Use a contingency with the student: 



a. When' the task- is done, play a game 



b. If the student gets a large percentage of task correct, i.e. , 
'8 problems out of 10^ play five minutes outside. 

c. Give a reward for a job well done, (stars, free time, game, etc.)^ 
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C . OrSTRACTION -AND INATTENTIVENESS , , .. 
Ignore as much as possible. 

Look for some positive action on which you can make. a reinforcing comment ' 
, If you attend to or reinforce a negative action ^r something you^want to stop/ 
it will continue. ^ 
Instead of saying ''Get back to work»',> say with enthusiasm, "You've. done a good 
getting three right - lot's see if you can get two more before 1 

have to le^ave:" ^ ^ ' 

You set the mood > if you're caln, and soft-spoken, your -tetudent will be calmer ^ 
and try harder. ' ^ 

D. ACAtDEMIC behavior ^ (Precision Teaching) ' *' ' * 

1. To find aj^ase-ratc L:iyo a one-minute time test on the subject ai5(^ pount 
the number of movements corrcjct per minute and the number" of errors' per 
minute. This is the base-rate. 

Example: 14 digits correct on an addition fact sheet in one minute; 
34 wprds read in one minute. 

2. Find this base-rate rer 3 days to determine a '^Before" intervention or 
instruct icp and record, ' ' • 

3. Begin inst;?uction and find rate daily and chart. ^ ' ^ ^ * 

4. Watch how yo,ur student grows on his chart. 

DL Rev. 6/1/73 Ji 
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Dear 



Part of the s'ervices at 
tutoring program. A selected group of students from the" f iftr'and^isixth Vade 



School now includes a student 



Classes will be ^trained to assist teachers in helpijng individual .students in a 
^ speci^c subject- such as reading and math" in primary grades. The school feels 
it will be beneficiai^ the student tutors as weil a^ the primary children 
they help. / .- ♦ , ' ' 

.- Ea6h tutor will be assigned a specific time to report to a primary class 
tfn Monday through Thursday. Thfe time of tutoring will be twenty minutes. On 
Friday, the tutors will meet with the Trainer for? prpgress reports and 
additional training. We will be interested^ in your child's growth during the 
Period in which tutoring is taking place. 

For evaluation purposes-, each tutor and his teacher will complete a 
. Seif-Rating form before tutoring begins and again near the end of the year. 

If you have any questions concerning your child's work as a student ' . 
tutor, please feel free to contact 

Phone: = ^ : 

: . / ' 

Sincerely, 



(Please tear off and return) 



has my 'permission to be included in 



the\Tut(^ing Program at , ^ School . 

I understand this will involve a twenty-minute period in which my child will 
leave his class at an assigned, time on Monday through Thursday. I also under- 
stand that 'my child will* be r^iven the ^elf -Rating form twice during? the^ 
school year. • ' , ^ ' 



(Date) 



(Signature o^ Parent/Guardian) 



Dissemination'- Cross-age Tutoring 
6/1/73 CVUSD - Title VI 

ERIC : 



PARENT EVALUATION OF CROSS-AGE TUTORS (youngers) 



Are you aware that your child was receiving; 
'help from an older student at school? Yes No 

Does your child •talk about his tutor? ^ Yes No 

What does he/she say? • 

> • 



Do you think- the tutor has helped' your child 

academically? ^ , Yes' No 

Comments : " 



Do you have any 'indication that your child is 

happier at school since tutoring began? Yes ' No 

In what ways can you tell? 



Do you think this tutor pijojrram should continue ^ 

in this school? . Yes 

Comments : 



DL - Rev. 6/1/73 
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Would you like tutor help for your child to 

co.ntinue for the rest of this school year? ^ Yes ^ No 

Other comments and suggestio/is : 



ft 



PARENT EVALUATION OF CROSS-AGE TUTORS (olders)- 



Are you aware 'that your child was helpinf^ a , ' \ 

younger student at school? ' • Ves . -No 

Does you child talk about his younger? . ^ ' Yes No 



What does he/she say? * ^ -' 



s helped voi 



Do you think being a tutor has helped ybur ^ ^ ^ 
' child in any way? ^ 4 ^Yes ^ 

Coranents:/ . ^ " ' § 



■ ^ - ^ . K. 



Do you have any vindication that your child is 

happier at school since he be^cin tiiforing? Yes ^ ' No 

In what ways can you tell? ** , • ' 

^ , r . . 

Do you think this tutor progr^am should continue 

in this school? * Yes No 



Other coTTiraent? . an?l sugejestirions : 



ERIC 
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TEACHER EVALUATION OF CROSS-AGE TUTORING 
(4 months > 



0^ 
4 



How /nuch help have the tutors been to your students? 



Much 



Some 



Little 



4 



What specific positive feeliwjs do you have about Cross-a,:;e. tutorinRl 



What specific iijiprovements need to be made in this program? 



other comments or suggestions: 



DL 
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OUEGTIONNAIRE POP STUDENTS WHO WILL RECEIVE TUTORING 




1. WTiat specific behavior needs'^to be 'accelerated? 

a. When does it occur? Time-^ . Subject 

b^ Pc.siblc reinforcements for improvement 



2. X spricific b^Oi^'-'ior* nc-'-iis to be decelerated?^^ 
a. '.'h^jM 0:>v--o It ojcur? Tine Subject 



3, Hou M> 3v :utor be usQ<l in helping this child? 




.J 



c^' tutor is assit'nei 



' C./1/73 , 
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A SUCCESSFUL TUTOR 



• Is friendly » haopy and enthusiastic * 

- Accepts each child for wfiat ho is 

- Builds on SUCCESS 

- Works through the child's strengths 

• H'elps the child develop a positive attitude toward the stibject 

- Gives praise often for effort as well as success 

- Keeps a record of progress' and accomplishments each day with the child 

- Varies activities often by including: t 

listening ' ^ ' ^ 

talking ^ 

.reading' - * 

*' • 

vrriting 

# 

moving - • * 



- Keeps verbal i'nstructions simple and makes sure the child under- 
stands them. ; ' , 



.ER?C 
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. 1 


• 










4 






• 














Date 






• 




« 






The statements bolow describe sorie of the ways^a person mav ^eel about school, them- , 
selves, or othems. v-':il vou anr>wer as accurately as ^'ou can?' ^ 


m 


You have a s*=jven-point scale in which to rate each iten. Consider the ri<^ht 
true and the left side as false Then iecide ho'vv true or how false eaoh sta 
•Circle the numeral vou feel is most correct. First impressions are best. 


side as 
tement is. 


V 




False 






Trt\c 






.EXAMPLE: » * . ' 
like strawberries." 














• 


If you strongly agree, circle the "3 on the f^ir rirht. 
If you ax^ not sure, cizyjcj^e ^''?** in the middle. 


3 
3 


2 1 
2 1 


0 


1 
1 


2 


© 

3 ' - 


• 


If you mildly disat^ee, circle the "1' on the 
false* side. * ^ 


3 


-2' ® 




1 


2 


3 




False 






True 


• 




J.. iMus pjicr on me. 


3 


2 1 




1 


2 

\ 


3" 




^. ,A din preLt / naDoy 


3 


2 1 




1 


2 






• 


3 


2 3 




T 


o 


J 




t. 0\,ll\JyJ^ Uavo cll C k/wUU viclV<r>. 


3 


2 1 




vl 


■0 


•a 

o 






3 


2 1 




1 

1 


/ 


V 




• 

r» T tIi/^ "^/*\ v-x^i -^+- c/^K/^/ni 
u . 1 d.u f^j.au LO ; tiL. scnooj. . 


3 


2 •• 1 




1 


Z 






7, I like the Wtiv I loo'"'. 


3 


-3 1 




T_ 


2 


3 




B. I dI'Iv hv "iV'^r-lf :i t d'^" 

• 


3 


.2 1 , 


0 


J. 


2 


*j 




I know Iiov; to ^ :;ood . 


t 


2 1 


0 


1 


2 


3 




10. Teachers' like ne. 


3 


■J 

2 1 




1 


2 


3 




11. I i^ive ur wl^en thin.-^n rot h^ri. 


3 


9 1 


^ ? 


1' 




- 3 




12. Toacher*^ art r.ood. 


3 


2 1 


7 


1 


'2^ 


3 




13. OfiO payr. nurh jttention, to -^r ^^.t r^c^ool. 

« 




2 1 


7 


1 


2 ' 


3 




lU. I lik'- to •./o*^^ at school. 




? 1 


7 




2 


3 




15. My teacher h^-^los mcj. 


3 

y 


2 1 


7 


1 


2 


3 




IG. KidG roilly lik- ro. 


? 1 


7 


1 


2 


3 
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What is to be gainoJ by crcss-ag.. What Kind cf training program is needed 

teaching in the elementary schooll! jc develop c^od pupil tutors? 

To have a r^uccessful prOiTram, what responsibilities must 
be a^suriou .-y.tcachori wii.se puiuis are tutorinc;, on bein^ 
tutored? 



chil:;r;;n cam i zk:± othlr childrik 

Po'3,;,y Li'pitt 
♦ ■* 
The door of the principal's of fir-. ^p^neJ. A red-headed fifth u:rader brushed _ 
past the visiting t&acher, ani disaproared dovm the corridor. 

"What's: Billy Schwarts up to nov?" 

. The principal smiled. "You'd bo surprised.. He came to show me the spelling 

, test of^a seond ^^ader he*: been helping. i:^cry word spelled correctly, Billy 
is as.' tiirilled as if it wcr*. his own." • * 

"Will wonders .never cease?" muimured tho teacher, who had been called on more 
than once to try to resolvr: Bill's c-^ntinual r^^ferrols tc theSfficc and, his 
negative attitude t-^.-zard school. ^*Vaiat caused t\is chanf.e?" 

"I chan^e^U first ," the principal explained. cast myself in a new role. with 
these discontented Hirr.-er student J. I arprcachod ten of cur most influential and 
bored under-dchievin:: bc^ s and ^;irls, n.t as the .^a'r, boss layim^ down the la^, but . 
as an educational leader with prcblens. 1 l^vl it on the line - - how could I make 
school mere fun for second .-ra :.7rr> Who wero having: a har i time learning? Since they 
knew what it was like not t«> be ^ottinr, alcn,i so wdl, 'rhit solutions did they have 
for the 'problems the smaller vjunr.sters? Then 1 invited these fifth graders ^to • 
team up with me aiii tie ^ec^nd-^r-idc teacih.^rs t.) help the younrc- ones become more 
successful in school. ^ , 

•"Tb^V brou;ht the ide-: thit tliov i^uli h^ lp, and ber.ar. to work on a one-to-cne 
basis. Now they keep cr^ir.p in .ihov; mo how well their younr, students are doing." 

This episode illu^tratcr. th- rr^win^^. rcco-niticn an ^n-, educators that cTiildren 
helpinr: other chiidr-n learn rn^iy be' i partial answ-r f r.ur educational challenges: 
providin*: individual ii'ei inrtructi.n-, increasing, motiv.^i. n; ^hcdulin;^ enrichment 
opporturvities; and heit>in;'" build roif-ecteen. ^ 

Children in the sarrvj :r:ide :fttn help edci: other, .^.ecen^ ovcorimentation reveals 
even ;^reater advantages when cider ^stuJ^-its bcccne hcloerc for children three years 
or more their juniors. Thorio jutstandir: • ainj ^re app-.r^nt: • ^ 

Children roceivin,: ht-lp fror^ cld-^rs net comoare t' * ir skills unfavorably with 
^hose of » their tutor. 

Slower older "itudents profit frcr tutor in.;. For example, sixth jrraders per- 
formin^{ at fourth-^radc lev^l can readily hclo sc-ond ^^r.iiers Perr ^rmin- at or below 
fjrade level. 

The tutorin:! can provide eririchr.eftt f-^r brirhter r>tudcnts as w.,11 as remedial 
work for slower :/nes. 



ERiC . 



€ 

i 

^ ^ If you need a rationale for cross-age helping;, certainly all children need mere 
inuivi.ual help than a teacher can possibly givo by himself. Furthermore, older • 
children, because they are children, offer resources, adults cannot provide as well 
They are- closer in a-ie and can often r&ich a child who is having difficulty when an 
adult cannot; they provide iriore realistic models of behavior; and they offer 
opportunity for friendship within the peer culture. Studies shfcw.a direct ratio between 
reelings of pe^ acceptance and ability .tu use one's learning pdtential. 

But "cross-age helpers need training tc b- successful. Without it, older children 
tend to boss yo^ungsters because of their own frustrations at being bossed. Youngers 
are apt to di§,trust olders while at the sam.^ time copying their attitudes and behaviors. 

Training of older helpers should include development of a sympathetic, carina 
attitude toward .youn-ers and skill practice in how to make them fe-1 us^-ful 
successful, and important. Youngers need reassurance that everyone needs help; that 
It. IS not dumb to ask f^ it, or stupid to receive it. With this training teachers 
notice changes such as increased academic skill, more class participation, better 
school attendance, approved sroomin^^ , and growth in self-confidence- for both the helper 
and the helood. • 



and the helped. 

At the University of Michigan, soc^ia^ scientists, administrators, and teachers 
have been testing a Cross-Age Kelpin^i Prorrap for six years, trying; it out in sub- 
urban and inner-city elementary and secondary s::hocls. 

-> 

Older helpers have an in-service training seminar once a week on how to relate 
successfully to younger children . Also once a week they have p. brief in.- session 
With the teacher of the ycunser pupil to oxchan-e -ideas on how to meet remedial needs 
enrich learning opportunities, and increase motivation to learn. 

Helpers work directly with the younger childr-n for 2C - 50 minutes (depending 
on age and interest) three .r fous^.days a week in reading, writing, scellinpr, math, 
physicax education, sh^ji oi other Activities. Sometimor the olders wirk with small 
groups instead of a singlt; individual. .The helping sessions take place whenever and • 
wherever convenient; at the younger 's desk, at th° back -of the room, in the hall 
outside the door, or in the library or special acMvity rooih. 

* ♦ 

Teachers can -naKe or break a cross-age prc3ran^.' If you are ^teacher of younger 
children ;/ou must consider the help of bl^er students as a chance for your children 
to have individualiz6d learnin- opportunities otherwise difficult to arrange The 
helpers should be appreciated partner;)!, an J "you should do for them what they hope • 
to do for the youn.jers - - ^ive clear Erections and check to see if these are under- 
stood; voice appreciati^ Ind. build self -esteem ; and, act as a model of how one 
person can relate constructively to another. As a reccivin.: teacher you mu^t create T 
a classroom attitude that cros3-a,:e helpih- 13 a desirable opportunity "for everyone. 

„ If you are a sendinr teacher, you must ro^rard the proeram as a valuable- experience 
from which children can learn 2 -ront ieal in academic md social skills they mic^ht 
not otherwise bo T.otivatel t:: attain. You must think cf i.> as -.n bpoortunity for 
them to be appn^ciated by other- teachers and younger children and to" ^eveloc their 
resources by ifsin,? them. The experience docs n .or.pete with the learninc you pr&vide, 
but makes the Iqarninr- in their own cla3src<flf^ore meaningful. 



Children can tooch other children {Tr. 3) 



In all cases, thJ: role of tlio teacher is t) support .growth rather than nsint&in 
control. You b^cone a pr^i^moter of collabcration, an establisher of the norms of 
helpfulness rather than conpetition. yV.u Jeie-ate responsibility and shar- the lime-- 
light. In turn, you get a hi^h^ level jf. cooperation and coinin^tment to le^xninn. — 
The youngers enjoy schc.^1 ^.orc 'because thc-y are ir.orrj successful. The o]dw?s .grow 
in academic achievement, ^ain insi^nto, and learn sorvice-oriented techniques. 



\ 



Reprinted from 
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TKe kids wotrvt me . 
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Kcinforcer-" 

Ar\YtKir\C| +h\af causes a beKavior 
•l"o recur more f rec|uer\+ly. 



Level 1. Tancpbks 




Combin^ praise - srnil^ wiiK tanqlble 
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■i'l 



8 



rcir\q behavior 



smile , poi^ ot\ back) 




Im so proud 
of +his class - 
You ore really 

qe1+i*r\q g lot 



- Title 'I 



orcir\Cj ^^K'^vior" ^ 

Level 5^,Hof\^ lar\cjiblW 

(cor\j'ro\\(id by self.) 




8^3 
2 I 



^2, 



T^Ke t:|ood f€£|ir\Cj you 

}(\a\/e " wl\e»r\ teacher 

Caiis or\ yot — : 

2J1^ V£i:* I^IW^ ^ thi ^<isw gr 



\ 
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(0 




Punlshmeni" Oilont doesn't worK 

You n^^d to ■ T Ej/ACH - and- 



— or 



2. 



\ 



Use a contin^jcncy 



Substitute ar\ accgpfable behavior 
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12 



u. Iqnore it 




catch hinr\ b&iqq cjood - qiv€ 



positive atl-entlor^ to acc.pNbk 

subsr)lut<z \)<iY\a\j\or ' 




1 if\e wciy 



^ you \\(i\p(id cUan^ 
room ' 




13 



Tok<2ns (hcohs, chips, s-l4mps, 
poin+s, cfc'.) +0 b(z traded in 
' ior sorr\^ reward. 
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T^ad^\(^r : John, I 



A'tt'enf ior> qiven w^c-n cK\l<i does 

with Q smiU — 0 pot" on tK^ back - 
USE NflME OF CHILD 







eward — 



Articl 



qiV€r\ for 
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A . certificate, fo ser\+ 
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